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FOREWORD

Accessibility and Relevance of Education for Children With
Disabilities (CWDs) in Uganda is a study report about the
challenges that these children face in accessing formal education.
It reveals gaps that exist in the Uganda’s formal education system
from the perspective of CWDs. As a result of physical, social and
economic barriers, many CWDs drop out of school at the lower
levels of primary. Of those remaining that complete primary,
only a small number succeeds to post primary.

The government’s UPE policy promotes access to primary
education for all children, and yet CWDs are not able to utilize
this opportunity. When educational facilities are not equipped
with the resources, Special Needs Education teachers, or the
adapted structures needed to accommodate and include CWDs,
they are restricted from the benefits of education.

To promote access to education of CWDs through inclusive
education and make it relevant to them, peoples attitudes need
to change, facilities have to be put in schools for them, appliances
and aids need to be availed to them, more special needs education
teachers need to be trained and deployed in schools and
curriculum has to change. This calls for a concerted effort of all
stakeholders if this is to succeed. These include government,
parents/guardians, communities, Local leaders, Non-
Governmental Organizations, donors, school authorities and
district leadership.

This report provides insight and information to all those who have
a stake, responsibility and zeal in promoting the education of

children with disabilities. It reveals the challenges that have limited
accessibility and relevance of education to CWDs.

Jackson Atria
Executive Director,

Uganda Society for Disabled Children
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Phin study is dedicated to all children with disabilities
i Ugunda who face unmentionable challenges while
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EXECUTIVE SUMMARY

This study aimed to investigate-gc_cessmuity and relevance of
~ducation for children with disabilities (CWD’s).

[naccessibility in institutional contexts include educatipnal
structures such as stalfcases and latrines, large class sizes,
curriculum inadequacies and lack of mstrt_lcnonal and scholasf.:c
materials, and Specid Needs Education teachers. Social
challenges are identified as negative attitudes ‘towards dxsab1hty,
complacency of parents? cater for the educational needs of the%r
CWDs, and the lack of interest among parents to send the'xr
children to school. Environmentally, long distances and terrain
limited CWDs from accesSIN8 education. Poverty was identified

as the key economic ba™€T:

This study provides a d¢€Per analysis of the barriers affecting
accessibility and relevanc® of primary eduf:ation for children W}th
disabilities in Uganda. It ¥28 conductec% to increase understanding
of all stakeholders, paticularly policy makers and planners
charged with the responsibility of providing education for all

children.

A nuraber of recommendations were made that could incrgase
accessibility and rele/nce of edl'.xcation to CWDs. Physical
structures like the terrd® construction of ramps, WIder‘classroom
doors, adapted toilets 0 25 to make education accessible. There
is also need for instructional materials for CWDs 11k§ Braille
materials, type writers#d te_xt.books.' Compensatory a,ld'S such
as hearing aids and othf assistive devices shc.zu_ld be provided to
facilitate them in their gudies. Program for training Special Needs
Education teachers should be scaled up so that more of them are

deployed in schools.
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CHAPTER ONE BACKGROUND TO

[ o e

1.1 Introduction

Education, a building block of development, is one of the most
important investments that a country can make. It positively
affects socio-economic behaviour such as productivity in the
workplace, living standards, and, health behaviour.

Uganda’s expenditure on education is 2.6% of the Gross National
Product (GNR). The Ministry of Education and Sports (MOES)
centrally manages the formal education system, which is based
on seven years of primary school and six years of secondary school.
Vocational, technical, and academjc courses are offered through
Post-primary and tertiary institutions. Primary education is
supported locally by the District Local Government Administration
(DLGA). Non-Governmental Organisations (NGOs) supplement the
efforts of the government, through the provision of educational
facilities, resources and teacher training.

According to Coleridge (1993), Persons With Disabilities (PWDs)
are a minority all over the world, yet most governments have

- provided programmes and support for only 5% of them. PWDs
have the potential to be independent, and contribute to their
eountry’s development process, yet they are often stigmatized
within their families and communities.

The statistics on disability in Uganda are inadequate. The World
Health Organisation estimates that there are 2.1 million PWDs in
Uganda. (World Health Organisation estimate of a 10% disability
rate). The National Council of Children (1994) approximates that
800,000 children in Uganda have one or more disabilities, while

. )
2
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the Ministry of Finance, Planning and Economic Development

(MOFPED) estimates that there are a total of 1.2 million children
with disabilities (CWDs) in Uganda, with about 1 million living in
the rural areas. These statistical inaccuracies pose serious
problems in effective and efficient planning for the education and
welfare of CWDs.

According to the MOFPED, 98% of PWDs lack formal education,
which results in limited access to opportunities (such as
employment) for the enhancement of their lives. If they have
attained such qualifications, they usually acquire positions that
are often low grade and low paying.

1.2 Background to the Study

The family and society have often viewed children with disabilities
as a burden, hence stigmatizing and isolating them. This makes
them very vulnerable. Despite the introduction of Universal
Primary Education', children with disabilities are frequently not
enrolled in school, as they are not considered worthy of attaining
formal education. Those who are enrolled are usually teased and
bullied by their peers, and this discourages them from attending
school more often. This is a significant factor in low school
enrolment and retention of CWDs (National Council of Children,
1994).

Prior to 1997, of the few children with disabilities who attended
school, many were only able to enrol in special schools or annexes
which provided vocational training. In 1997, Uganda introduced
Universal Primary Education (UPE) which allowed four children
per family to receive free education.? Children with disabilities
were to be the priority beneficiaries of this programme.? As aresult
of this, the enrolment of children increased from 2.5 million in
1996, to 5.3 million in 1997 and to 6.5 million in 2000 (MOFPED,

'Countrywide, the low enrolment and completion rates (in primary education) among certain marginalized groups e.g. children
with disabiiities and the girl child is a major concern.

Within the UPE, government committed Kself to assist 4 children per family by meeting the teacher
‘s salaries and training, tuition fees, instructional materials, and construction of required facilties, Parents are expected to
provide uniforms, meals, books, and locally available material and labour for construction.

*Although UPE has been operational since 1937, the govemment has no clearly defined mechanism ta enforce the priaritisation
of education for the girl child and children with disabilities.

|41

001).* However, there
arelment of CWDs.

iehers are not able to attend to the unique learning needs of
WDs.® Moreover, few teachers have the knowledge and skills to
lueate these children. These concerns have contributed to the
Igh drop out rate of CWDs.

's education system offers an inappropriate curriculum
i W.DS. The curriculum at prirffary level has become
\oreasingly irrelevant to the skills that these children need in
iy day-to-day lives outside school. The emphasisis on academic
ubjects, rather than balancing theory with the teaching of
ilependent living skills. Most CWDs dg not go beyond primary
val, Therefore the education they receive in primary is critical
1 It is the foundation for their livelihood.

Ineessibility in educational facilities varies by disability. For
(ample, ch_ildren with movement disorders require ramps

ﬂm cqmdors, and doorways, staircase alternatives, and clean,

illats. Children _With hearing impairments require hearing aids
ers faxm!ia.r with sign language. Individuals with visual

Ents require instructional materials like Braille machines

fre available on a limited basis) and safe, easy to navigate

: ltr.uctures and surrounding compounds. Children with
Miing disabilities require specialised learning aids and
__ to assist them in understanding. Teachers trained in
" Needs Education are needed to educate all CWDs
IBipactive of their disability. ,

Bl

Wiare 8 no evidence that the number of children with disabilties envoled in schools has increased as a resull of

16 the Miistry of Education and 5| “Nati i
ports, “National Primary School Mapping Census”™ L
MR8 (1-3)stands at 1:110 whereas tha of upper and midde mﬁﬁ -7;;”15:52999)' S

|5 |
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Traditionally, the boy child is valued more than the girl whi

they are disabled or not. Thus the disabled girl child has adot

disadvantage due to these negative attitudes, and issues
their accessibility differ from those of their male counterp
For example, girls with disabilities may experience S

harassment and rej ection at school and at home. They may

be expected to perform certain gender roles despite their dis

1.3 Statement of the Problem

Although education is one of the basic human rights,

with disabilities persistently have problems in accessin,
Accessibility is defined in terms of distance, cost, and relevi

of courses offered, the availability of instructional mate
adapted infrastructures, i
Special Needs Education Teachers.

1.4 Hypotheses
The hypotheses of the study are as follows:
(a) Primary education services are not accessible to CWDs.

(b) An inclusive policy on primary education exists but it is
adequately implemented.

(c) Children with disabilities have different challenges to edu
based on their gender.

(d) Few CWDs go beyond primary education.

(e) The courses offered to CWDs at the primary level are no
relevant.

1.5 Significance of the Study
Accessibility to education has attracted many studies. Thi

will add to the knowledge gained from the previous studie
fill existing gaps.

16 |
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'I"\ln study will analyse the relevance of primarir education for
UWDa, and the conditions and infrastructures which hinder their
POGCCTRT education. .

Phis study wil

| also raise

awareness and discussion among

pidueational planners, public and private stakeholders concerned
with promoting access to education and the equalisation of
upportunities for CWDs.

1.6 Objectives of the Study

1.6.1 General Objectives

e general objective of this study is to determine the barriers to

pocess and relev

ance of education of CWDs.

1.6.2 Specific Objectives

e specific objectives of this study are to:

(n) Assess the relevance of primary education currently offered
to CWDs.

(b) Determine the gender specific challenges of CWDs in accessing
education.

(¢) Explore the disability specific challenges of CWDs.

(d) Investi

gate the constraints to the provision of educational

service for CWDs.

(¢) Make reco

mmendations to stakeholders for improving

educational services for CWDs.

|7 |
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CHAPTER TWO METHODOLOGY

2.1 Introduction

This chapter outlines the methodol,
Mample, the area and population
Inchniques, and analysis and report g

g used in selecting the
[ study, data collection
meration.

2.2 Study Design

Hoth qualitative and quantitative Mehodologies were used to
Mlthenticate the study, and to allow fy the collection of detailed
information from the respondents in thir social context. Primary
dutn was collected through both Strytured and unstructured
Interviews, focus group discussions, &d observations. National
und international documents were alsq ionsulted. The study was
completed in 10 calendar weeks (50 Wrkdays).

2.3 Study Area and Populatioy

The study covered 12 of Uganda’s tistricts: These include
Adjumani, Apac, Arua, Hoima, Lira, lwero, Masaka, Masindi,
Moyo, Nakasongola, Nebbi, and SStbabule. A total of 20
respondents were targeted per disrict for a total of 240
respondents. The focus group discussiyg involved 120 children
from 5 selected districts. Ten additig
ineluded from line ministries, NGO p
total of 370 respondents and key info
ntucly,

1al key informants were
&ners, and legislators. A
Mants participated in this

11]
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UAA Observations

The key informants interviewed included: Members of Parliament
representing PWDs, line ministry officials, district partners,
managers of vocational institutions, local council leaders,
administrators of childcare organisations, agencies and
institutions, District Education Officials, LC V Officials, Chief
Administrative Officers, Resident District Commissioners,
Executive Directors of NGOs, Opinion leaders, Disabled Persons
Organisations, parents, CWDs and teachers.

Hohonle In the different districh were visited to gather data on
Wunverbal behaviour. An obsVation guide was developed to
Baplore elements of accessibilly including: the availability of
Hslruetional materials, condud*® environment, the inclusion and
Itagration of children with ddabilities, class sizes, and the
liysionl infrastructures of thefiellities (toilets, corridors, ramps,
Wlnlrennes), and the class sizes

2.4 Sampling Techniques
M4 Focus Group Discussio™
The study covered all the districts USDC operates in. Sampling
techniques employed were purposive and snowball sampling.
Variables including age, gender, geographical location, and the
types of disability were considered.

Wous groups were held with cWDs in the five districts of: Masaka,
msindi, Luwero, Nakasongl® @nd Ssembabule, to gather
Junlitative data. These groups ilscussed the factors that make
dueation inaccessible, their (9PINg mechanisms and how to
ddrens inaccessibility. A totd 0f 120 CWDs were selected to

2.5 Research Instruments articipate.

The following research instruments were used to gather data for |

intudy: {fteen focus groups were condut€d, consisting of eight children

ueh, and divided accordingt f#nder, disability and class (e.g.
1+P4, P5-P7, and post-prim«y PUpils). The groups were then
irther sub-divided to consiste/thildren enrolled in school, those
hat have dropped out of schol#dl those that have never attended
chool, The purpose for thes sub-divisions was to maintain
pimogeneity for each groupan dlicit discussions on the different
hallenges each segment expefi""‘“-es in accessing education
Please refer to Appendix [V).

2.5.1 Pre-field Consultations

Pre-field consultations were held with various stakeholders,
including NGOs, relevant departments in the central and local
governments, and individuals concerned with the education of
children with disabilities. These consultations focussed on the
_perceptions, priorities, and experience of service users, policy
makers and implementers and the factors that affect access to,
relevance, and the quality of education for children with
disabilities.

5.5 Unstructured Intervies#

Instructured interview technipl®® Were used to gather pertinent
ata from key informants. Theifl€rviews were based on a guide
hat had a checklist of question$ [or teachers, parents/families,
ocal Council leaders, mangr® ©f vocational institutions and
\embers of Disabled Persms0ifanisations {DPOs.

2.5.2 Literature Review.'

The literature sources consulted for this study included
documents from the Ministry of Education and Sports, National
policy documents, reports from partners i.e. the Education
Assessment Resource Services (EARS) and the Uganda National
Institute for Special Education (UNISE), and studies conducted
by earlier researchers.

|12|
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8.1 Intro duction

Uganda has put emphasis on the

p . .
means of engu_ring sustainable huma.g 2;223:;50 faﬁuecigiﬁoz
of opportunities. The formal educaton systerr; is beneficial for

hoth individuals and society. Eductyyn provides individuals with

the information and skills necessity
: ) to live full and satisfying
liyes. Like many developing counitjeq educational services in

Uganda are inadequate and inacceyg; _
ghildren especially the vulnerable ois;ts)le to many categories of

he literature reviewed for this sty
and ncces_sibility of education for chﬂ%{.;: ;a&eg;rgltlh; rel;v atrilce
2.3 examines the historical context ¢ educatiorf iners. dec 02
gives a sxtuatifn nal analysis of the formal education gs:'lu;:n e
) Bection 3.3 rlevxews the strengths Ay weaknesses of the educatil;r;
. ayatem, section 3.4 analyses the relanc e and accessibili hil
gection 3.5 investigates the educayonal chall fml{;'r:l “
with disabilities. Lastly, section § g discu en%;s ’ f e
institutional framework of educatioh' for chil diziswit; cfi:all:ﬂitaif S

8.2 Uganda’s Formal Educagjon System

lganda’s formal education system ;

Ministry of Education and Spirtsr?w;:gser t;ﬁléyb??naggfhby the
yoars at the primary level, and yo ea’rs g sgclgsr s§ven
Onvmrr'fmental Organisations (NGOE] aZsist the Loiallg'_‘v . i
Administration in supporting prif, .y educatio (Nccovle;g?;r%t.
LUNICEFR, 1989). To graduate to menefn Yol thn{ 1 . 51
st be written successfully: Primy,, [ eavi ’E A e)lc)ams
Uganda Certificate of Education (hCE] ang%g’;i’;“::gg::iegm.

|17]
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Certificate of Education (UACE) respectively. At each level |
primary, the pupil can choose to pursue academic, techn
vocational careers. '

Ivate institutions and religious bodies contribute in
wilieation and training. Secondaryandpost-secondary
i 18 highly competitive. Fewer children go to technical,

|, aecondary and -
The government introduced the Universal Primary Educatior 4 2 other post- secoudarylevels.

in 1997. This program was meant to provide free pr
education to four children per family. However, it wai
expanded to cater for all children in primary. Teachers’ s
and training, tuition fees, provision of instructional materia
the construction of classroom facilities are paid by the govert

while parents are expected to provide uniforms, meals,
and locally available materials and labour for construction

: ) level of education, there are gender, rural-urban,
inbility disparities. More males, ablebodied individuals
populations are enrolled in school, compared to females
inhabitants, and children with disabiliies.

!

Mo o few special schools or annexes for children with
. If they are not able to attend oneof these, their only

. sducation is th i i
With the introduction of UPE, enrolment of children inct on is the ordinary integrated shools.

from 2.5 million in 1996 to 5.3 million in 1997 and 6.5 ill
* 2000 (Ministry of Finance, Planning & Economic Develo
2001).

Development of Special Needs Educition in Uganda

Jial Needs Education (SNE) in Ugandabegan in the 1950s,
greation of programmes for people with visual impairment
Writish Empire Society for the Blind, nowknown as Sight
(Okech, 1993:17). The first school for the visually impaired
" blished in 1955 by the Ministry of Education, the Teso
ot Bducation Committee and the Uganda Foundation for the
In 1962, at Wanyange Girls’ Secondary Scheol, a programme
uted to integrate visually impaired puplls with non-disabled
?‘ The programme was later transferredto janga Secondary
Miol, The programme has since been replicated in a number of
stream schools (UNISE, 1993; Matovy, 1994). Okech (1993)
that education for people with hearing inpairments was
fuced in 1958 with lip-reading lessons & the Aga Khan
# and Mengo Primary School. In 190, using a borrowed
pom from Mengo Primary School, apermanent class was

U L]

"ri
According to the 2000 Census of the Ministry of Local Govern

Based on these statistics, the average pupil-teacher ratio s
at 1:74, although it varies according to regions and rural-1
disparities®. The current trend indicates that “the qua
education is on the decline, and the proportion of ¢ *
continuing beyond primary level is small” (Ministry of
Government, 2000:3).

i lnternational Labour Organisation (IL0) conducted the first
|\ Buharan National Census of the Disabledin 1965. Although
emults were not conclusive, the government was urged to be
# vigilant and active in the provision of tducation for Persons
Disabilities (PWDs); paying the salies of the teachers

“According to the MOES, the teachar pupi ratioin lower classes (1-3) currently stands al 1110 whereas that MM LI CLINE in schools for PWDs, offering scholarships to teachers

| upper classes (47)is 1:55.

19|
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BARS implements a number of prograppstimed at establishing
Wi operating Special Needs Educatin gities and dfapartmet}ts
Wl the district level, providing direq syprt to Ch_ﬂdl‘f?n Wlth _
Hpecial Education Needs (CWSEN) angtt schools/institutions
thit are responsible for their educatio, Tahers and educat1ona1
ellities are targeted through seminasad workshops.

instructing in special schools and establishing district-ba
sheltered workshops for rehabilitation of adults with disabilifi

In 1973, the Special Education Section/Department was sef
in the Ministry of Education to co-ordinate Uganda’s spe
education programmes. In 1982, the first school for the Ment
Retarded was opened. In 1988, United Nations Educal
scientific and Cultural Organization (UNESCO) began traif
Special Needs Education Teachers at the Institute of Teag
Education -Kyambogo (ITEK).

Abording to the MOES, there were 153 0pupils with disabilities
“Whrolled in primary school in 1998, it 59% were males and
“ M 1% were females. Currently (2003, fgteacher pupil rat‘w for
Whlldren with disabilities is 1:49, angipsrategy is to achieve a

In 1991, an agreement was signed between the Governmer weher pupil ratio of 1:3 (Educationggstical Abstract, 1998) T

Uganda and the Kingdom of Denmark. Danish Internati
Development Agency (DANIDA) provided the technical
financial support to establish the Uganda National Institut
Special Education (UNISE). The objectives of the institute we

# following issues were identified fonthe literature review:

1. Uganda’s Formal Education Systengerates under a
ventralised curriculum, which is cumpetiti‘fe and emmtxon-
urlented. Although children with giities may be integrated
iy the ordinary schools, the envigent is not conducive to
{heir learning needs, and with thehgicompetition, they may
not excel academically.

® To train teachers and other personnel in Special Needs
Education and rehabilitation.

® To be a resource, producing and disseminating info
on the needs of PWDs. A

). Hpecial education in Uganda cantejund 2t the primary level,
~ ut there is little offered at the seqdary level. Children with
disabilities can complete their pringgschooling, but may not
e able to complete their seconda;y,'mis limits their academic
progress.

® To research on PWD-related development processes.

To initiate outreach programmes, increase awareness of P\
and their needs among teachers, families and communi

To promote collaboration among agencies supporting an
providing education servicing for PWDs.

The institute works in close collaboration with other insti 1

strength of a country’s education gysem isrooted in theissues

Resource Services (EARS) programme, which operates at di puliey and infrastructure, and thegeture of the curriculum.

and national levels. EARS focuses on the prevention of disak
through early assessment and the subsequent integrati
children with disabilities in mainstream schools. It
collaborates with private institutions, NGOs and vol
organisations, which provide educational service to PWDs.

14 Wil (s ratio at the primary level, 53,063 teachers arereqies CUTTENlY there are 3.275.
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i) examinations at each level of the e .
pates a highly competitive education, l:ation system
Yyystem.

3.3.1 Strengths

Basic education is intended to provide the minimum learning
needs that equip people with the skills and knowledge to enable’
them improve their quality of life. Education in itselfis apowerful'
social change instrument, which greatly advances or impedes the
development of any society- The strengths of Uganda’s education
system can be categorised as thus:

{slon of education services has beey 3
d, reducing the government’s reS}\hFrivatised and
on children with disabilities are by sibility. The
W, Positively, it broadens their og}\lh positive and
lon through the numerous additional ‘brtunities for
, Bome private schools do not allqfivate schools.
Wlitles to enrol, as they do not ha "children with
Biructure, gnd they believe that main" the adapted
| |s quite expensive. tning them at

nesses

ilve education system should adapt to QL
smic changes quickly. It should be }\,“society‘s social
Aanges, developing the necessary traini \ily sensitive to
4 most needed by the country at any tband the output
n (1982:87), Uganda's educatioi;’-'le. However, as
hich affects the development 'ystem tends to
o8 of Uganda’s education system arg | society. The
ufollows:
{h Increasing numbers of children emy
ahool, there will soon be a sudden demlling in primary
pation when these children complete thel( i for secondary
pondary institutions will not be able to afPLE. The existing
il ehildren. As a result of prevailing negatij_*sﬂrb this number
I of accessible facilities, pupils (often itattitudes and a
gups, including girls and children with d'm marginalized
yim school.- dilities) drop out

m To facilitate the implementation of UPE, the government has
created four grants: the School Facilities Grant (SFG) is for
classroom construction, the UPE Capitation Grant is for pupils’ 3
fees, the Wage Bill is for teachers’ salaries, and the Instructional
Materials Grant is for buying instructional materials. Under
the Poverty Action Fund, the government, with the assistance
of development partners has funded the primary school
construction programme since 1997. Under the School
Facilities Grant (SFG), educational facilities are improved and

“adapted for the needs of children with disabilities, i.e. the
construction of resource rooms, navigational landmarks for

Phe education curriculum is becoming incr,
And yet in the area of skill training, thetingly irrelevant?®,
,maase in opportunities at the primary an:f fas not been an
Hhere is an emphasis on academics at thPst-primary level.

timary level, and

 WAwgordng to UNICEF (1989: 66), Uganda's current primary school curriculum was

g : 3 : Hinfs have boen a few revisions, the essential structure remains unchanged with . .
'fhe visu ally impaired and transport for those with movement B e, Fo e, whle v 6% of thepaaln s i 7. ot
impairment (MOES, 2001:23). h sgricre,agcutur ot a part of e prmary slabus 1 o g

\
ge which is not local ;\‘:‘ ia sacondivy el
“mmunity.

WMufiover, instruction at school is often offered in a langual

‘ | 22|
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|- Related Factors

yet for many children (especially girls and children with
disabilities), primary is their only opportunity for education.
To plan for their future, vocational, technical and daily living
<kills must be incorporated into the primary level curriculum.

J00) and Kandyomunda (1999) conythat school related
to mccessing education include: freatening or non-
learning environments, lack of rfidence of children
sabilities in their ability to learn, ayia lack of disability

\sachers/ curriculum/ materials. Aough UPE currently
, uhildren with disabilities as agiority group, the
t has not established the necesyy physical or social
sture for integration.

-

® With the increasing number of CWDs enrolling in secondary
school, Special Needs Education is critically important to
support their learning needs, and ensure their success. If the
UPE policy is to follow a logical progression, it is estimated
that by the year 2003, about 21,071 CWSEN will enter
secondary schools, and yet little effort is invested in addressing

inclusion at secondary level. |4 also an acute shortage of specialgd personnel within

of ohildren with special education yeds as noted by the
m According to Okech (1994:15), the centralised curriculum '7 nlponsible'.
approach of Uganda'’s education system is mainstreamed,

highly competitive and examination-oriented.

® The attitudes of teachers are often negative, and many of them
have not been trained on strategies to include children with
disabilities, which can affect the performance of all pupils.

m Career guidance and counselling ensure that indivi duals make
the correct occupational choices to develop their talents. This
is not widely available at the primary level, and yet, as Barton
(1994) notes, lack of career guidance for children and
adolescents influences the value they attach to education.

il ont curriculum and examinatio system are not flexible
[l not cater for Special Needs Educyion, as the assessment
|lren with disabilities has not ten standardised. The
of Education and Sports (2(1:23) notes that the
{ {# often unfair, and does ny assess these children

{0 their capabilities. For Speq i
Barton and Wamai (1994:80) argue that general access to o to work itri,s - to%iii:lﬂbé:f&;@ducatlon, and
. 3 ary ;

education in Uganda is affected by high educational costs and B
household poverty; gender inequalities; political instability, poor
distribution of schools, and low literacy among parents, which is
associated with low perceived value of education. School-related
and socio-economic factors acting independently or
interdependently, contribute to the problem of accessibility for
children with disabilities.

3.4 Accessibility and Relevance of Uganda’s
Education System to Children with Disabilities

| 24|




@ UGANDA SOCIETY FOR DISABLED CHILDREN
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—

s Penny (2000) found that, trg#rt problems greatly [
pibility to education, as parenl“ho cannot afford to

hort, resort to leaving their (s at home. Th\?se
associated with the distance® aggravated during

Wweather conditions (very hot OIMWCt)-

Stigmatised by their teachers and peers, children with dis
are often discouraged from accessing education.

3.4.2 Socio-Economic Factors

Socio-economic factors include household, financial ant
barriers, community beliefs, practices and policy b
Accordingto Kandyomunda (1998), even with the introdi
UPE, some families cannot afford the required scholastic m
like uniforms, books, and meals.

. and Institutional Envirg?®nt of Education
| W8 & number of laws and pdﬁgiesvbc’th nation‘a.l and
onal, aimed at ensuring equaligt” of opportunities _for
with disabilities in the acquisii” of formal education
attainment of their rights.

I# 28 of the United Nations Conver® °0 the Rights of the
L ol which Uganda is a signatory, gplates that:

Secondary and higher education in Uganda is neither fr
compulsory. Parents often see the required fees as inves
for their ewn future. Parents of minority groups like girl ck
and children with disabilities, may not feel the same way
paying fees for children, ‘who may not be ‘able to ad
academically’ (UNICEF, 1989; MOFPED, 1992).

Intra-household relations may also affect accessibilit
relevance of education to CWDs. Parents with low educatior
tend to have a low value of education and may be relu ;
invest in the schooling of their children. Children with disal
who are neglected and rejected by their families are rarei
to school. Enrolment statistics in 1999 indicated that out
5.3 million children in primary schools only 150,559 of
CWDs (MOES, 1999).

Transport to school for children with disabilities is another b
as in some rural areas of Uganda the nearest school may
average 3 kilometres away. A CWD can take two hours to.

|26 27|
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The Uganda National Plan of Action for Children (NPA) focust
the protection of children, including the rights of children
disabilities in equal access to health services, education
freedom from discrimination.

Section 10 of the Children Statute (1996) calls for parents of C ; -
and the State to take appropriate steps in ensuring that chi . ' —
are assessed as early as possible, offered treatment and affore
facilities for their rehabilitation and equal opportuniti
education.

locuses on the physical rehabjjt4mn of existing
e, reduction of illiteracy, reforrm'ng drimary school
1, provision of instructional mater; |5 improving the
tenchers through teacher training gqdstrengthening
#hip between education and tp, jib environment
provement of the curriculum. Totq] i, Jision of persons
lities in mainstream schools, rathe, gin segregation

to the Universal Primary Educatjoysystem is also
d in this paper.

Likewise, Section 6 also states that:

R

onal and national policies indicyt e that society and
nt through the Ministry of Edycafion and Sports
wibility to provide education to g o}yjdren, including

Article 35 of the Constitution of the Republic of Uganda ( b disabilities.

acknowledges PWDs as having rights and human dig
further states that the State is responsible for ensuring - . :
onlins thelr fullsasntel an shysival potatial, tducapon is demgr%ed to meet the peeds of children
' education needs, either in a g epted school or

M mainstream school. The Uganda ,¢ienal Institute of
- Bdueation (UNISE) Act (1998 provides for the
t of an institution (UNISE) thy ;g responsible for

Ol special needs education teachers 4pd the creation,
I and maintenance of teaching ;4 and learning
| Bupports government departments, Special education

in the Ministry of Education ang sports, and NGOs
PWDs.

Article 30 states:

o8 and Other Tertiary Institutions . (2000) provides

The White er on Education (1992) emphasises the ne S
Ep ( L Sphe lishment of a National Council fy j;gher Education

of the government to support the development of educat

: o | tls education institution tativ da
Uganda. According to this paper:  Han rpagE s S 2
gan - g pap iitative. The Act also stipulates ¢ the Admission
vonmider affirmative action in faypyr of marginalized
on gender, disability or any o reason created
, Iindition or custom.
|28
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The Education Strategic Investment Plan (ESIP) 1998
prioritises accessibility and equity in education, ca
development, and improvement in the quality, and deli
educational services

The government is committed to key human re
development. Universal primary schooling through Uni
Primary Education (UPE) Policy 1997° is the government’
education priority and central to the ESIP. The provision
UPE was developed within a framework which ensures &
equity, quality and relevance of education to all social cat
of people. This policy caters for the aspirations of disadva
groups in Ugandan society. The UPE has a special provi
inclusion of PWDs within mainstream school systems, W
stipulation that children with disabilities and girl childr
among those given first priority to enrol for UPE.

Wlijectives of the PEAP ensure that dliren with disabilities
Wi opportunity for self-reliance thrufiaccess to education.

ille the aforementioned efforts, chilgzwith disabilities still
#iiance challenges in accessing eqiion. Policy barriers,
Miling an insufficient budget for edugin, absence or lack of
ent of compulsory educatien li# policies that favour
Ml mocial groups, absence of poligéto address dropout
Whed by pregnancies, affect the #%s to education by
_ nlized groups. Although policy franiork and programmes
#aning marginalized groups and#ucation have been
hlished, they are not adequately iimented. This affects
#ibility to education. For exampl:here are no specific
\ages of UPE funds designatedforficial Needs Education
pols. Material provision for the lefing needs of children
N disabilities therefore remains the sponsibility of head
here, many of whom view CWDs negively.

At the international level, Uganda attended and is party
World Conference on Education For All (EFA), conduc
Jomtiem, Thailand (1989). This enshrines the principle of tk
to education for all persons. It is this same conferenc
identified the educational needs of the different social g
and agreed that such groups have the opportunity to
education according to their needs and capabilities. In
Uganda signed the Salamanca Statement on SNE princip
policy practices.

The government is currently implementing the Poverty Erad
Action Plan (PEAP 1997-2017) as a basic framework for
development. The goal of the PEAP is to provide an ace
minimum set of services which will benefit the poor, disad

and vulnerable by empowering them economically such th
can improve their own welfare (Uganda Debt Network, 1
PEAP, 2002:25). Education is one of the goals of the P
eradicate poverty'.

F‘;,gi?; $The govemment of Uganda intends to achieve universal primary education by the year 2000 for children @
Sf? " (fest five years) and for the entire primary cycle by the year 2010.
i 5 1 The PEAP aims at reducing poverty by lowering the 66.3% of population living in absohte poverty to less
- and those living in retative poverty from 86.2% to 30% by the year 2017. Strategies to achieve this inciude main
!:' and consolidating existing macro-economic polieiu making economic grnvnh broad-based, provision of bat
services to the masses and promotion of d regional development among others.

|30]
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rs Hindering Acss tjjy cation by CWDs

fevealed a variety dficty q1ated to the family,

Iy and school enviromt iy . qer children with
00 from accessing educaﬁon,mv include:

| Non-Supportive Attituds

¥ dintricts studied had bothogiy, 1 d negative attitudes
# 'WDs. The negative perlioy, juded: viewing PWDs

Mrden, apathetic and negetfyy, o ent. 42.3% of the
I8N revealed that withintheiy, ies they were not
#red ‘normal’ or the samess o 4isabled kin.

N8 indicate that family pep of the disabled child
alfects whether the Chﬂdw““ld'ne enrolled in school, the

0f education they would recie, g 1. type of school they
Il attend (government or private,

* ... Becau
- Jor my broth
 believes that pa
 resources afte
Masaka)

My parents do no
normalones. .. the
who come in the }
not the front yard.

|35
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The child’s relationship with their parents and other f:

members also affects their access to education. Siblings ofl ¥ children with disab iliti arritised at the family,
viewed children with disabilities as a burden, and wo Munity and school levels, Thi“‘iéﬁination affects their
occasionally refuse to help the disabled child. B8 to education. The fespﬂnseslo-:ﬁc‘ns pertaining to the

teptions of disability are & follms

LE 4.1 PERCEPTION'S of

] - R....”"“ F"‘illanq 1 Percentage (%)
E Givgn attention ' 10.8
) . } J Nol cared f

Some community members were supportive of children wi """",1.{,}0' . :orrmm 9;49
disabilities, offering transport to school, or guiding a visua . mpathy 1 .8
impaired child, others would harass and bully the child, sexu ! Noody 22' 1
abuse them or demand them to perform child labour. h__Pst =

Bt are a burden 18.7

| TOTAL RESPONSES 100%

s e

Table 4.1 above clearly illlIStratestha(th,}a‘CEPtions of disability
Are atill negative among co My 5amily members with

only 11.9% of the sam led .ing PWDs as normal.
At school, and outside of school, the peers of children P EC BomitindR

disabilities would participate in name calling and bullying. #.1.2 Distance to School

extreme cases, the peers would beat the children with disabiliti

If it was reported, the teachers would respond differently, s Transport is one of the key challenpgienting children with
punishing the offenders, while others would ignore the probl tisabilities from accessing e d"&g'esﬂesponses sl
encouraging the continuation of the stigmatisation. parents and their children indjcatiogﬂthey S B i

Mervices, but are unable due to lak fygpOrtation. 68.6% of
the sampled population concurrg fayication services were
#till not within reach of disabl ed thj| e, their families while,
Another 23.7% of the respond entsbyjyyat transport to school
- I8 & barrier to accessing eduacatiy gy, especially in rural
Arens. Uneven terrain and slappey pymplifies this barrier.
T overcome distance ang diff cultyy;pyterrain, children with

laz7!
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disabilities must depend on their families and communities if t}
are to get to school.

4 ‘__‘*——n“
ACCESSIBILITY AND RELEVANCE OFEDII'JJ'IMMREN WITH DISABILITIES IN UGANDA . \

": i them from integratingins,
0O impairments, hearingin
tal iliness have found it g;
I bt of school.

thool system. Children
“ats, visual impairment

4.1.3 Low Household Income Eticope, and often decide

The relationship between levels of poverty, low per capita incom
and how children with disabilities access services is s
prominent. Over 70% of the respondents agreed that pov
within communities is still high. Even with the introduction
Universal Primary Education in the education sector, families Wi
a low household income have difficulties affording the requir
uniforms, pens, books and scholastic materials. Without su
materials, the children stated, they could not attend school. O
CWD attested:

16 inclusive schools Vistisy 13% had accessible
WPen like ramps, enlarge:

: g “limys, adapted toilets,
torridors, sanitation faciliisgevelled school .
bl structures were commg

. " tn the special schools.
ol physical accessibility,

Py is illustrated in Table

#,2: PHYSICAL ACCESSIB

Ny 16 SE
SCHOOLS I 16 SELECTED

— | Witastructure
8T
B (B8] .
= Eldy E| &=
R 1E|5|23
i =
T i_5£5§§ 3|8 ‘_E
. 13 oy Fchoo T
It is in the rural areas where poverty levels are quite high, an 8 M fiehool AP : ;
the costs of rehabilitation (including purchasing and replacin I Bchao [T :
aids and appliances, medical care, and the cost of attendants _ i
guides, and specialised buying instructional materials i.e. Braill . . %y
. . . A x y Ty [x 3
machines) are quite high el
s District
4.1.4 Unconducive Physical School Environment ' 'I"T"‘_ 2 P/ School Izj Y F I
.. e [ X1 x TV V] %
23 ™ A ’ am ]
With the introduction of UPE, primary school enrolment almog — | *]|* ‘,E STt

tripled.!! This surge of pupils poses challenges for the education:
facilities, and for the children with special needs who wish ¢ Moy

access them. The enrolment of children with disabilities ha ¥

increased, yet the physical infrastructure remains inaccessiblefll 5 wﬁ'm

Sebonstriet Physical Infrastructure

5 4
o "According to the Ministry of Education and Sports, since the introduction of the UPE in 1997, primary enroiment increass
: from 2.8 million to 7.2 milion today.

'mm 0 iermtion rudee pasters, signposts, Ny injjon that increases physical accessibility.
|38
|39
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/1 AND RELEVANGE OF EDUCATION FOR CHILDREN WITHDISETIE M

W) Inadequate number of instructiona M

ille equipment, textbooks, sports equipme;':‘?“!
| ulds, both in the inclusive schools andit thfﬂh‘l"‘
Buipped to meet the needs of chiidf‘r‘?lﬁ
I the units, the lack of resources and ait ’ﬂﬁi}
the teachers to effectively instruct childfeﬂ‘li‘
i the inclusive schools, resources and fﬂama“

ang the children with disabilities and theﬂnsﬁi\

Physical Infrastructure

Levelled School

Masindi District

Masind Centre for the Handicapped ENER “lll:l o

Biizi P/ School !Iﬂl’ll #, It was also observed that the few resﬂufcﬁh‘\"»

Kigezi P/School x| x| x x| In were inadequately equipped. ’
Kinume P/School = |11

flised resources and materials are quite e’@h
| materials for an average of 10 childres W \
ban cost as follows: :

e nA
Ruguse P/ School

e LD L
Nguthe P/ School

T T N L £ LY W

S R

Key
% NotAvailable
J  Avalabled.15Lack of Instructional Matenals

AVERAGE COSTS OF INSTRUCTIONA
MATERIALS FOR VISUALLY IMPAIRED C‘w\

Euros* Uganda Sh‘m# \l"
: 9123 55N
454.04 9670 |
3.19 )
15.70 27475
22204 383570
218 WA
2089.27 3_555.’31@ ¢
387 §62
10526 2t
215,13 N
1438 F165
3212 | A

_

s slon Worldwid: i 2
 Accesshity toinformation ncludes posters. signposts, and any other information thal ncreases physical accessibilty. e Senice to Bind and Other Disabled People (2002); WEM

41|
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Please Note:

** At the time of producing this rerport, the exchange rate for
the Euro was 1 U shs =1750 euros.

. With the high cost of acquiring special equipment, and budget

constraints in many of the rural primary schools, itis a challenge

to meet the educational needs of children with disabilities.
4.1.6 Lack of Trained Special Needs Education Teachers

The lack of special needs education teachers is another key
challenge. For example, Kamurasi Demonstration School in

Masindi had a total of over 60 children with special needs yet

there are only 3 trained special needs teachers for these children.

The teacher pupil ratio is 1:20, and yet this ratio was one of the

lowest compared to the other schools visited. The ratios observed
are much higher than the recommended ratio of 1:3. The teacher
pupil ratios in the eleven selected schools were as follows:

TABLE 4.4: SNE TEACHER: CHILDREN WITH SPECIAL N EEDS/
PUPIL RATIO™ IN 11 SELECTED SCHOOLS

Number of SNE Children with Teacher:
Teachers Special Needs Pupil ratio
Biizi P/ School 1 10 1: 10
Kamurasi Dem School 3 60 20
lkwera Negre P/School 1 13 1:13
lkwera Primary School 2 21 1t
Kinume P/ School 1 30 1: 30
Kigezi P/ School 0 10 0: 10
Bokwe P/School 1 47 1: 47
Nguthe P/School 0 20 0: 20
Ayabu P/Schaol 1 T %l
Angal P/ School 1 21 129
Wigwa P/ School 2 46 23

" Please note that this teacher- pupil ratio is specific to special needs education teachers and their class sizes in the
selected schools,

ACCESS:‘BM?\;AND RELEVANCE OF EDUCATION FOR CHH.DREN WWDI\;]&N\
o am .
Fitio of special needs teachers compared to th\ mm&
I8N with disabilities in inclusive schools is Wi\ o5 of -

MW the teacher, thereby affecting the learning rl;'g‘f[‘?‘l'u's

h school observed, class sizes averaged 78 pupi\
Average teacher pupil ratio of 1:52, children wit i
N0l receive the amount of attention they requin rﬂh”ies

(rates the average class size in the schools Visit\i +.5

; :l_kize.
“ﬂh‘“ﬁs- 16

il

“Mjutho Primary School (Nebbi District)
- Aybu Primary School (Nebbi District)
A Wil Girls Primary Schol (Nebbi District)
‘._ Wi Negre Primary School (Apac District)
N W Primary School (Apac District)
- o Primary School (Apac District)
N Wrasi Dem School (Masind District)
1 Widi Primary School (Masindi District)
L Niume Primary Schoo| (Masind District)
L Mgezi Primary School (Masindi District)
- Bokwe Primary School (Masind Distric)

' l?mge * enrolment and teacher pupil ratios are:

#4.1.7 Other General Factors

. In the 12 districs stuced, the ciass sizes varied between 70 to 196 for lower classes (P1-P4):any
Upper classes (PS - p7), 3
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—

Father refused to pay for my meals at school so, Ispend

 thewhole dagwitﬁa‘ut_afm'edf;g,;-fh_c’me--to watt untl 4 PM
whenlget 'hbme's'_fCWDJ Nakasongola). i

I8 an inclusive policy but it is not practical. Aaresult,
i the children with disabilities enrolled in schog are not
AN, Instead, they go to socialise.

ly refuse to pay for
cholastic materials .
ouided :

bility and Access

Mime challenges generally affect all categories of CWDs,
fome which are specific according to each disgbility.

Indeed a number of the teachers interviewed were concerned
about the complacency of parents, and their refusal to provide
meals for their children. This was attributed to the

misinterpretation of the UPE believing that their only responsibility
was sending their children to schoo].

ment Impairment

With movement impairment seem to access education
their counterparts. In the schools visited, the imber
With physical disabilities outryumbered those wi other

In some of the primary schools visited the classrooms had broken . - .']1:“:;: becauscei th_ey da - o requ.lt;:a:fhega;irmq;ces

or uneven floors, and in some cases pools of water. The few pieces ' ompared with children wi Spaes.
: ‘labl . Wb ey

Fg:;flégn;t?l)lre available were old, and used by the upper classes Was a big problem for those with movement sibility

W When it is raining or in school that had ough trrair,
# hothing worse for g child than crawlingon the wet floor
i toilet. Or crawling around a rugged school comound
lind their way about and in some instances wihout
# like hand boots, knee boots and artificial limhs. No
| Mume children with disabilities give up ontheir eduation
' OUt. Of all the schools visited during this stud only
0l8, two in Masindi District - Masindi Centre br the
Ped and Kamurasi Demonstratjon School; Angal?/s in
trict and Nakasengola C/U P/S in Nakasongola District
ted toilets that were more accessible to CWDs.Some
| the following views:

A lack of furniture makes it difficult for children with disabilities ,
to access primary education. In one school in Apac District recently
renovated by the Ministry of Education, pupils sitting for their
PLE had to bring furniture from home or else write their final
exams on their laps! In Masindj District, the children in lower
classes were taught while sitting on the mud floor. These conditions
affect access to education and academic performance. It is a key
challenge of the UPE. In Wigwa Primary School (with an annex for
the physically handicapped) in Apac District, classrooms are

overcrowded; the floors are very dusty and infested with fleas.
One CWD commented,

(44| 45|
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didot have
jiescience.
qfin System
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tern about the curriculum inadequacies. Thef
ille instructional materials for practical subjec
wrefore, the blind are left out in the inclusive edy
I8 to lack of scholastic and instructional materid
Mording to the findings from the study, accessibilf dallengea
erienced by CWDs were categorised as follows:

LE 4.6: ACCESSIBILITY CHALLENGES AccitG TO
DISABILITY

Gender and Access

Accessibility Challenge
g Impairment ®  Difficultyin comprehending what is taughtin®®*
4.2.2 Hearing Impairment ®  Poor perception of what is said by parents c:;ﬁ
. ) .. ®  Lack of qualified personnel to teach in sign ¥ .
With inclusive education, some of the CWDs with heaI‘.ln *  Cannot gotothe same school and atendsa? ™"
difficulties found it extremely hard to follow teachers’instruction. children
. ; . found to be hig = Difficulty in accessing verbal information
The class sizes in most of the schools were ) g = Gostof hearing sids s 100 high
implying that the teachers had less time for th_ose with hearing x Makingiiends s ificu
problems. In most schools, sign language isc.l not mt;odu;{ed so far = Fewschools in the locality with special units/? pel
' i teacher. Moreover,
- and may only be used by-the special needs t . > .
Ther s sometimes disprity between gesturing and the sctual bt i G
sign language used at school thereby confusing these ¢ . same school or dassroom with ordinary chid?
As lamented by a teacher, ®  Over dependence on someone else / guide
" Lack of Braille materials
= Inadequate attention by teachers in the big ¢
= Social economic costs of having a guide .
= Sitting for the same exams as the ordinary ¢
= Dark dassrooms ;
d, latrines,
= Unfriendly school infrastructures, dassmurﬁ‘wm s
andinformation sources
®  Inaccessibility to some vital information
= Negative community reactions to the white c*
. lnabiliﬁ to getting understood by others P siparents
= Difficulty in communicating with teachers, pe#*
4.2.3 Visual Impairment ®  Inability to acively participate in diass
: LT : = Fear of peers d i
Visually impaired children face-challenges 11ke'mob1hty » bei : ®  Nicknaming andbulyinge.g use of derogalo!™ e
dependant on other people, inadequate attention snd lacky Kiggala'
Braille. Indeed, many visually impaired children expressed
47|
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' Movement Difficulty

Inaccessible school physical infrastructure like dassrooms, toilets;
Long distances to school

Lack of mobility aids and appliances
Fear of peers

Nicknaming and bullying &.9. use of derogatory names like ‘mulema’

Mental Retardation/
Learning Difficulty

Forgetfulness/ poor memary especially of what is learnt at schodl 1
Negative societal attitude thalthey cannot attain anything at schoal
Failure to relate to peers and siblings

Feared by other children at school

Isolated especially those with epilepsy

Neglect by parents and teachers

Slowlearning

Their views sometimes not understood by the teachers, parents
& peers

Large dass sizes makesit hard for teachers to give specal attention
to slow learners

Negative socetal attitude that they cannot gain from formal
education

Very short attention span

Others

Multiple Disabilities

Considered useless by soaety

Difficulty in communicating

There is a belief that they are unmanageable
Teachers are not trained to hande them
Lack of medical facilities at school

High cost of rehabilitation

Totally neglected

The talented / gifted children's needs are not met within the nomal
activities
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: d girls with
this study, it was also apparent that bijs and &l .
fl{ties faced different challenges in accessig ecducation. This
ause there are still imbalances that afct the access to

¢ by the different genders.

leby bOYys and girls
iljyi, th disabilities
¢ the responses
ger faces more

Ings from the survey indicated that whi
disabilities faced challenges, the girl ch
more challenges. The graph below indicte
were generated from the study as to whidhgen
ysibility challenges.

-

PH 4.1: OCCURRENCES OF ACCESSIBILTY CHALLENGES
ACCORDING TO GENDER (%)

e ————

Prevalence of Accessiblity
Challenges According to Ginder

246%

g oS
- gaolh boys and
inls
0 pon‘t know
49.7%
e above graph clearly indicates that girl dlﬂdrerp Wif‘;d;(s}:bii;m; i
face more accessibility challenges accounitg fO% -’ 4%;) e
jesponses as compared to their male countenarts (£1.4%) even

within the same school. The reasons for thesdi sparities can be

{llustrated as follows:

esponsibility in
svered” through
wed as useless

(ulturally, boys are seen to undertake mt r
future as house heads. They need to be ‘tipo
education as compared to girls who are oftayv#©
or used as helpers in the homes.
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+ Please note, here, the whole sample size of ?70 "ondents
was not used because only responses from chidrenye e used
(120 children i.e. 63 males and 57 females).

More boys with disabilities were actually enrolled in the scho
that were visited during this study as compared to girls
disabilities. And in some instances, school records indicated
a number of girls with disabilities were enrolled but were |
retained, as many of them would drop out faster compared

boys. A key informant observed: # Biological problems here refer to the difficulti®Pge face as

a result of their sex like menstruation, adolesenee o

The above table clearly indicates that boys and y1s with
disabilities face different challenges whilst accsilg cation.
While the main challenge of a boy CWD is the ", gocietal
attitude (15.8%) closely followed by inferiority M (14.5%)
for a girl child with disability, the major challenéiidyq sexusl
abuse (21%) closely followed by biologicdl Pltmand over
protection (15.7%).

Child sexual abuse was highlighted as on¢ of theMiry allenges
" faced by girl children with disabilities. Inde€t Noy FGD in
. Masindi, girls with disabilities admitted and attetedtoic Some
of them confessed thus:

In all the focus group discussions carried out in Masaka, Luwel
Nakasongola, Masindi and Sembabule, the participants agrél
that girl children with disabilities faced a number of accessibill
challenges. Among these was overprotection from paren
especially mothers, overworking at home as the girls claimed
worked more than the boys, rape and sexual harassmel
problems during their menstrual periods, inferiority complé
torture and isolation at school.

The gender specific accessibility challenges identified during
study were summarised as *:

TABLE 4.7 GENDER SPECIFIC CHALLENGES

Gender Specific Challenges

\nferionty Complex
Negative Atfitudes

Biological problems*

Shared school sanitation faclities

Isolafion

T I

Whereas one key informant was of theviewhz
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44.1 Mode of Assessment

! Was a major concern in this study that the mode of assessment
u‘not popular with CWDs especially those in the upper primary
Betion. 51.4% of the sampled population believed that the mode
Il nsessment should suit the special needs of the CWDs esp ecidlly

Ing final examinations like the Primary Leaving Examin ations
LE). The respondents believed that CWDs face a number of
iBtbacks that limits their performance in school. Respondents

lrcffore suggested that it would be in order for children with
elal needs to have their own separate examinations or eren
ked according to different criteria.

The above therefore clearly illustrates that although both ba
and girls may face similar challenges, in some instances th
challenges are gender specific. For instance, girls stand a higt
risk of child sexual abuse as compared to boys.
While all considerable effort was being undertaken by the sche it
to ensure that the senior women handle sexual reproductive hea
issues, many girl CWDs complained that the teachers were |
catering for their welfare. Some cited absenteeism during the d
when they were having the monthly menstruation periods, |
others indicated that the fact that they were sharing toilets W
their male counterparts sometimes made it difficult for them
ease themselves..

e content of instruction in the primary school curriculum
| nll{des subjects like English, Mathematics, Social Studics
sical Education, Science and languages. Response from CWDSJ,
tlicated that the content was well suited although some subjerts
phemed apstract especially to children with certain digabilities
o t}‘lg visually impaired. They felt not catered for in subjects

# Science and Social studies because they lacked Braille

Mtructional materials (like maps, and diagrams) in such subjects

CWDs also expressed concern that more girl CWDs dropped attested by one CWD:

of school as compared to boys because: they are expectec
undertake household responsibility, sometimes felt overgro
were looking after siblings, parental negative attitudes tow:
girls, and because they got unwanted pregnancies. '

4.4 Relevance of Primary Education to CWDs

" The school syllabus and mode of instruction was also fount
benefit the non-disabled child more than the CWDs. Thi
because CWDs face unfavourable conditions as already seen ak
yet; they are expected to compete favourably with the others..
following were the areas of concern to CWDs:

Ides, the current education system is examination orjented
il does not provide life skills required by certain categories of
Wls, most of whom do not make it past primary leve], Head
_ vhurs_; are not willing to admit children who will perform poorly
Hl Bxaminations. As aresult of this, many CWDs were technically
Minated from private schools due to the belief that they tendto
ilorm poorly as compared to their non-disabled peers.
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4.4.3 Mode of Delivery of Content puph 4.2 above iustrates that 52.9% of the resk
Sondents Were

{he view that the education Was relevant to CWDs i
¢l while 38.7% were opposed to this view. 8.4%, & the primary
were not sure

ether it was relevant or not. Those who stresseRtl " 5
the relevance

Nevertheless, during the study, it was found out that there were -

resource rooms in some of the schools where CWDs would interact

more with their teachers and also have a hands-on experience primary education to CWDs argued that itvas qy ‘

i 5 : A : : : esigned to suit
with some of the things that were learnt in class. These resource s learning needs of children and besides, 1t §__

rooms were mainly located in inclusive schools where CWDS would - quisition of basic literacy and numerical skills ’n{? les for The
share some classes with their non-disabled peers. However, g view however. claimed that the primary sch’ hose agams“
according to the special needs teachers and CWDS, the time spent jubjects that were not practical for the CWDS, who ool system has
in the resource rooms as compared to the ime they spent in the buld not effectively employ these skills after theiy " R be}‘eved
inclusive classes was 00 little. This was attributed to the fact = § they are too theoretical. These critics went fun. P school
that the length of the school day was six hours of lessons and ther and arguec
many subjects had to be covered. This meant that CWDs received

gt since many CWDs drop out of school after N )
§ paramount 10 teach them practical subject rimary seven, 1!
less time in resource rooms yet; they require more time with their - s that they can
instructors. .

Bmploy to earn a livelihood.

GRAPH 4.2: RELEVANCE OF PRIMARY SCHOOL CURRICULUM
TO CHILDREN WITH DISABILITIES
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i SUMMARY OF FINDINGS,
CHAPTER 5 | CONCLUSIONS AND

I | RCCOMMENDATIONS |

5.1 Introduction

The study set out to examine the levels of access.bility and
relevance of education to children with disabilities in Uganda.
This chapter highlights the findings of this study, makes the
conclusions and also draws recommendations that can be adopted

in order to increase accessibility to education by children with
disabilities.

- 5.2 Summary of Fixidings and their Relevance

- This section summarises the findings of the levels of accessibility

to education by CWDs in Uganda today. The accessibility
challenges identified are environmental, economic, social and
~ Institutional. They are summarised as thus:

~ Accessibility levels are still low for CWDs according to the findings
of this study. In spite of the various initiatives aimed at increasing
nccessibility to education, CWDs are still not accessing formal
sducation due to a number of barriers. In many instances, with
UPE aimed at increasing access to primary education, many CWDs
have reportedly been enrolled but are not retained due to a
number of challenges that they face in accessing education.

The findings also indicate that there are a number of challenges
that hinder CWDs from accessing education. Amongst these were
those associated with the physical structures that are inaccessible,
lnndequate instructional materials, lack of trained special needs
#ucation teachers, the large class sizes, long distances to school,
ek of assistive aids and appliances, lack of scholastic materials
Mnd the negative attitudes towards CWDs.

59




@ UGANDA SOCIETY FOR DISABLED CHILDREN

It was also revealed that, although inclusive education i
recommended in Ugandan Schools today, there were still some
hindrances to it like the inability of teachers to handle children
with special needs at the same time with the others. The finding|
indicate that inclusive education is still not understood by th
teachers themselves who always refer CWDs to Special Needs
Teachers. There are also curriculum inadequacies whereby th
curriculum is not meeting the needs of CWDs. Most of the subjecti
taught were not practical and too academic in nature. Even the
curriculum was more of benefit to the non-disabled child ane
examination oriented yet a CWD may benefit from a continuouw
assessment system.

It was also revealed that though all CWDs faced a number @
challenges in accessing education, those in inclusive schools facet
many more challenges than those in special schools. Whereas fc
CWDs in inclusive schools, physical inaccessibility of the school
structures and lack of special needs teachers were identified a
the major challenges; those in special schools at least had ramp#
constructed, adapted toilets and special needs teachers a
available. For instance, it was found out that some of the speci
schools had rehabilitation professionals like the residen’
occupational therapist at Masindi Centre for the Handicapped.

It is true that many CWDs have been enrolled in primary schools
as a result of the introduction of Universal Primary Education:
However, these children are not retained, as the schools do no
have the favourable conditions that can meet their special need
Basing on the findings in the 12 districts, the study found oul
that UPE has led to an increase in enrolment rates. In the whol
study, a total of 7,711 CWDs were reportedly been enrolled as
result of the introduction of UPE.

However, the current inclusive education initiatives are inclusiv
n oolicy but not practically inclusive because the method ¢
irplementation is still not well streamlined. There is also still 8
lot to be done so that various stakeholders understand the wholl
system. CWDs only get the benefit of routinely going to schog
(socialisation) but not learning since their needs are not catered
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for in the system. This is because the big class sizes M
the teachers who then only concentrate on the mq;ont} swhelm
Although both boy and girl children with disabilitie

number of challenges while accessing education, their Ch\ o
were quite different due to the gender relations that w‘lallenges
societies today. A number of girl children with disabilities Bt1n our
that they were faced with child sexual abuse while fort) _ported
counterparts, indecent assault was not among onelelr ma.l'e
prioritised challenges. iy sty

Lastly, it was also found out that the education of CW|

post primary level was still at stake. The post primary trps. a}t ﬂ?e
not yet developed to suit the learning needs of CWDs.In e
of the visually impaired, the main option was joinin e
schools. This is especially so for some disabilities like thg Specisl
impaired and those with hearing and speech problems., viaually
the post primary education of this category of CWDs k;B caidea,

developed. This implies that post-primary educatio not.y =
benefits children with physical disabilities. mainly

Basing on the case study of 12 districts of Uganda, it c&
that accessibility and relevance of education by CWDs i 1-‘!;11

by a combination of economic, institutional, social, poh Grred
environmental factors. dsslimi

| be seen

While many initiatives have been directed towards sUa
poverty reduction, many household incomes in Ugand,
low. Such economic factors imply that the needs of ¢ are il
sometimes not met because disability may compete ¥, e
household needs like food. Poverty levels are still ala.rrl'm&h other

economic factors affect the ability of CWDs to acce;:'g ——
primary education. formal

ainable

Institutionally, although there are some m1t1at1ve8

education for all, there is still a lot to be done. Umversﬂl\ e
primary education still has hindrances. CWDs only get ﬂ:atmn a
of routinely going to school and socialising but not benefit
because their needs are not met. This is because thert‘.'eammg

qualified trainers, instructional and learning matenalsz_i‘a‘:k of
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curriculum inadequacies that impinge on the education of CW

Also, post primary education of CWDs is still not well develo N Recommendations:
with many of them failing to continue due to the accessi b '
challenges identified in this study. There are also very few opti
for CWDs at the post-primary level with these options mainly b
technical or vocational skills training. The mode of assessme
primary level was also found to be highly competitive |
examination oriented thereby disadvantaging the CWD.

um the ongoing discussion, the following =are t',\e
smmendations that were made to increase accessibility a4
wance of education to CWDs:

Bince the current efforts aimed at making education access
|0 the disabled child are general, itis recommended th at spey )

Socially, the negative societal attitudes that abound in SO€ gonsideration for children with multiple disabilities be pul ;,
have limited CWDs from accessing primary education thro place. Itis therefore suggested that the Ministry of Educa

isolation and stigmatisation. Accessibility level ",‘d Spor'gs degign ‘s.p.ecial‘ learning progr_amme lfor' Chﬂdi‘en
education also vary accor ding to gender. with multiple disabilities (like the Alternative Basic Educay

for Karamoja- ABEK). This could be through a “home-ba g 4
programma” that suits the learning and special learning ne, 4o
of children with multiple disabilities. This is because; o
findings of the study indicate that children with mulf
disabilities could neither benefit from special schools

{nclusive schools. i

Intra-household relations come to play in whether or not ¢

educational needs will be prioritised.

Politically, the policies, laws and programimnes that can be use
enforce CWDs access to education exist but are not
implemented. There is still lack of knowledge among civil s
(especially communities) about the policies that exist that
used to deliver educational services for CWDs. This la¢
knowledge about the policy arena makes it hard for CWDs, fam
and communities to demant for educational services H
provided.

r

There should be empowerment of education committees a .1
parish level so that there is efficient monitoring of 41 o
jmplementation of the UPE. Since district education offi_. ¢
are poorly facilitated they cannot follow up on ;i
jmplementation at the lower levels. And, in order to alloy, ¢ .
¢ffective implementation of polices at all levels, governn ..+
civil society and all stakeholders should endeavour to \‘Zisc:,
awareness about the different policies that exist and how 4,

ghould be implemented. Y

Environmentally, the long distances to the education service p
hamper CWDs from getting to school. Transport problems
faced due to the exorbitant cost of hiring bicycles or motore
to transport the CWDs to school. Parents therefore resort to 1€
them at home. Roads and classrooms are inaccessible, S¢
terrain is rough, doorways are narrow and latrine facilitie
unfavourable. All these make life difficult for the disabled ch
access formal primary schooling.

. There is need for massive awareness raising about the

and responsibilities of all stakeholders in the UPE system r%::s
is because there is general lack of knowledge of what’ UPI‘;
should and should not provide. There is therefore alot ¢ e
done so that the different stakeholders know their £olby ond
responsibilities in the implementation of UPE. Pay 4

sducation officers, government (central and local) and tey ;
should all be aware of what roles they are to play if UPEC. eis
achieve its long-term objectives. Otherwise, CWDs am:f' afl
children in general would end up staying hungry and 1 pin

scholastic materials because some parents imagine thy, g

Basing on the findings of this study, accessibility to educa ‘;
children with disabilities is still very minimal. The fing
herewith are important o all stakeholders.
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government under UPE provides everything. Such awareness
raising could be through seminars, workshops, information
leaflets and other channels of civic education.

4. It is also recommended that lobbying initiatives and
sensitisation programmes be undertaken to include special
representatives of parents of CWDs on School Management
Committees and Parent Teacher’s Associations so that CWDs
concerns are adequately addressed through such
representation.

5. UPE needs review so that the needs of the disabled child are
met. Although CWDs are among the target groups in UPE,
they are not benefiting from the system because of the barriers
they face in the current mainstreaming system. It is therefore
recommended that annexes and resource rooms are opened
in schools to provide for the educational needs of CWDs.

6. In addition, UPE funds should be utilised to benefit CWDs as
well through increasing special needs teachers, equipping
resource rooms, libraries and buying instructional materials
like Braille books. In addition government should put in place
disability sensitive institutional mechanisms to enable for the
proper implementation of UPE.

7. Since physical accessibility is a major hindrance to most CWDs,
it is recommended that the government stipulates the
minimum standards of construction of all school buildings to
include at least ramps, rails, adoptable toilets and wide
classroom doors. In addition, it is also recommended that CSOs
and communities lobby the local government and education
officials at LC5, LC3 and LC2 levels to consider improving the
structures in primary schools. This could be through improving
accessibility of the school structures to CWDs like construction
of ramps, adapted toilets and, acquisition of low cost
instructional and compensatory aids through the on-going
World Bank funded Local Government Development
Programme (LGDP). Instructional materials for CWDs should
also be made available in all primary schools
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District education departments should prioritiSe poy )
education of CWDs. eDI:.te to the liﬁted options that C“ts“;l'g:}':’a‘y
they often stop at primary level. Prioritization §0l-11d " throi‘;-;
the provision of bursaries fer the disabled children T
it to post-primary institutions like the commusity pOl‘iytec v
vocational institutions, and secondary schools. ; ’

Although the study was carried out in 12 districts Y
the findings may not be representative for the whole
This is because the country is made up of atotal of S i sbitiits
which have different circumstances that may not N ecessarily
be the same with what was found out in this \ady. It iz
therefore recommended that a bigger study be ¢ ™ dyc;u €l
that the challenges faced by CWDs are fully xden.ﬁﬁ ot end
addressed. The findings in this study could have b:::
influenced by the interventions USDC has d°“§ “h thesl:
districts.

f Uganda,
%f l_Jganda.
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cLossA (OF TERMS

edin i
- this study.
The following operational definitions aré ug 5

, fe&thying, obtaining
Accessibility — The right or opportunity oliis S“-}:::ir;rgaccessibility
and using a service. For the purposes of r,ities %o a’ttain -
refers to the ability to go to school, oppor™
education.

Child - Any person under the age of 18-

- (P ment to
Disability - The lack of ability caused bYd‘ At for B
perform an activity within a range cons!
human being.

tical )y acquirin,
Education - The act or process of system% ly acq g

knowledge (instructive or informative).

jncor ting children
Integration/Inclusion - The system of # POrEaIs
with disabilities in the ordinary school Y

& W€ of something.

\

Relevance - The way or means of makin

. A8SiBhed specifically to
Special Needs Education - Educatio? édisa%ilities.

meet the learning needs of children with

hoc t successfully
Special School - A school for children “;yste;n'no
integrate into the public/regular school

VeIMment programme
Universal Primary Education - A gv id p

1dTen in Uganda.
providing free primary education to all " Henin Ug




